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ABSTRACT

This study is an attempt to investigate the beliefs of Iranian teachers and students of English as a global
language. Then, the participants due to piloting, validating, and administrating the instrument were
selected, 50 teachers and 50 students from among Iranian English language institutions, from 16 to 36
age. Data analysis was done through factor analysis to measure the construct validity and internal
consistency, one-way ANOVA to find any significant differences in beliefs based on language
proficiency, and an independent t-test on the scores obtained from the participants’ questionnaires to
show a match or mismatch between the two sets of belief system. Pearson correlation was conducted to
calculate the strength of correlation between teachers and students’ responses.

The results showed standard type of English for teaching and learning was favored as the mostly required
in educational settings, English language countries were preferred for material preparation, teaching and
learning English should be accompanied by the related culture, the best model of teaching speaking and
pronunciation was native speaker’s, using Persian language as their mother tongue was sometimes helpful
to introduce new words and reading text. Finally, T-test revealed no mismatch between the belief system
of Iranian teachers and learners of English.
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INTRODUCTION

English language is achieving increasingly an important role as a lingua franca and an international
language in different countries around the world. It is commonly used in educational materials, business
matters, tourism, media, telecasting, especially in foreign and second language learning and teaching as a
global language in a sociolinguistic context which affects all domain s of human’s activity in the world.
Therefore, being a global language gives English a unique and significant role as an international
language which inevitably affects the way it is taught. According to McKay (2002), teaching and learning
an international language must be based on an entirely different set of assumptions that teaching and
learning any other kind of second or foreign language. Halliday (2003) claims that global language is a
tongue which has moved beyond its nation, to become international; it is taken over, as a second tongue,
by speakers of other languages, who retain some features of their national forms of expression. If its range
covers the whole world, we may choose to call it global.

Kachru and Nelson (2001) have viewed the global spread of English as two diasporas. The first diaspora
included migrations of large numbers of English speakers from the present British Isles to Australia, New
Zealand and North America. The second diaspora of English involved transportation of the language and
English speaking people in the colonial contexts of Asia and Africa. In Quirk’s account (1988, cited in
Brutt-Griffler, 2002), the first diaspora refers to demographic model of language and the second one to
imperial model. He has also provided a third model referred to as econocultural model of language
spread, which is a combination of economic or commercial centrality of language and cultural/intellectual
role in the world community. This model underlies English’s current spread to Continental Europe and
Latin America. In this regard Phillipson (1992) has argued that whenever the British has settled, they have
taken their language with them. Therefore, we can see that English was brought into socio cultural
contexts by a very small number of users and become greatly important by larger local populations.
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Castellotti and Moore (2002) stress the social nature of language learners’ representations and claim that
these representations are constructed and shaped through interactions between groups in a society.
Similarly, Gremmo (1993a) argues that the society’s general vision about language learning, and the
learner’s educational past, and personal experiences influence the formation of learners’ representations
and language culture.

Beliefs are considered one area of individual learner differences that may influence the processes and
outcomes of second/foreign language learning/acquisition. Their significance has been related first, to
mismatches between teachers’ and learners’ agendas in classroom; second, to students’ use of language
strategies; third, to learners’ anxiety; and forth, to autonomous learning (Kalaja and Barcelos, 2003).

Murphy (2000) has provided a definition of teachers’ beliefs based on Pajares’ synthesis of the notion of
beliefs as the representation of a complex and inter-related system of personal and professional
knowledge that serves as implicit theory and cognitive map for experiencing and responding to reality.

Several studies have been carried out in different EFL and ESL contexts to investigate the learners’
beliefs about different aspects of SLA. Horwitz (1987, cited in Mokhtari, 2007) conducted a study which
involved 32 students who had diverse cultural backgrounds at the intermediate level of the intensive
English program at the University of Texas at Austin. He administered the BALLI (beliefs about language
learning inventory) to identify students beliefs about language learning. According to the findings,
learners’ beliefs about language learning varied according to cultural backgrounds and previous
experiences. He argues that some preconceived beliefs are likely to restrict learners’ scope of strategy use.

Yang (1992) has investigated the relationship between Chinese university students’ use of language
learning strategies and their beliefs about language learning, using the SILL and BALLI. From a factor
analysis of the learners’ responses to the BALLI, Yang has identified four categories of beliefs of the
Taiwanese students concerning language learning: self-efficacy and expectations, value and nature of
leaning spoken English, foreign language aptitude, and formal structure study.

In this sense, the conventional and traditional methodologies are challenged, and there is a great need to
make a paradigm shift for teaching English as a global language. It also brings some controversial issues
teachers are encountered with consists of the appropriate methods and materials for teaching English as
international language, and its effects on the role of first language and local culture as well as on teacher
and learner’s beliefs systems.

There is a growing literature on teachers’ beliefs systems and their impact on learning and teaching
practices (e.g., Agne et al., 1994; Fang, 1996). Previous researches show that teachers’ beliefs are
frequently so strongly held that they can cause resistance to changes in curriculum and methods, lead to
resistance to advice and support from resource staff, and influence the degree to which teachers are
willing or not willing to make adoptions in their teaching approach for learners. Indeed, the beliefs about
the rise of English language as a lingua franca in the world, particular cultural issues this language is
associated with, as well as the choice of methods and materials to teach this language, might be basically
beneficial the process of language teaching and second language acquisition. Therefore, it seems to be
crucial to unveil different layers of such belief system and find out whether there is a mismatch between
the beliefs held by the teachers and learners alike.

Research Questions and Hypotheses of the Study The present study will try to answer the following
guestion:

1. What do Iranian teachers of English think of the current position of English as a global language?
2. What do Iranian learners of English think of the current position of English as a global language?
3. Is there a match between beliefs held by Iranian teachers and learners of English regarding the

role of English as a global language?

Based on the research questions the following hypotheses are proposed:

e Iranian teachers of English do not favor the current position of English as a global language.
e|ranian learners of English do not favor the current position of English as a global language.
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® There is no relationship between the beliefs of Iranian teachers’ and learners’ of English regarding the
role of English as a global language.

MATERIALS AND METHODS

This study utilized the ex-pos facto design which aimed at investigating the current state of affairs,
regardless of what has occurred in the past or introducing a treatment first. To do these study three groups
of participants in each phase of piloting, validating, and administering the instrument were selected. The
original questionnaire was piloted with two groups, a sample of 30 respondents consisting of 20 students
and 10 teachers. The students ranged in age from 16 to 35. They were all students at Iran Language
Institute. This group of respondents consisted of 14 high school students, 5 B.A. students, and 1 M.A.
student, all of whom were male.

The group of teachers consisted of 2 B.A. holders and 4 M.A. holders and 4 M.A. students. There were 2
females and 8 males in this group of teachers. They were all language teachers at Tonekabon Branch of
Iran Language Institute and ranged in age from 25 to 51. Before administrating this phase of the test,
participants were presented what was meant by global language, so that the participants better understand
the terms of the questionnaire.

To validate the questionnaire, 296 students were asked to take part in the study. They were 104 females
and 192 males, from Tonekabon branch of Iran Language Institute. They had an average age of 19.8 and
were high school students, B.A. students, B.A. holders and M.A. students. Before administrating this
phase of the study, students were presented with what was meant by global language.

In the administration phase of the study, 50 teachers, 28 male and 22 female, in average age of 32.5 in
B.A and M.A. levels, and 50 students, 33 male and 17 female, in average age of 20.5 in high school and
B.A. levels responded to the questionnaire.

Through the Oxford proficiency test their proficiency level was administrated, the average language
proficiency level of students was from 18 to 29 from among 15 students at elementary level, 17 other
students at upper-intermediate got the average score from 40 to 47, and the scores of 18 of them ranged
from 48 to 54 at lower advanced level.

A 48-item questionnaire was designed based on two already-available questionnaires in the field (Yildirm
and Okan, 2007; Zacharias, 2003). The items were Farsi translations, the participants’ mother tongue,
they were to be answered on a 5-point Likert-scale, besides, a blank space was provided for providing
comments.

Prior to the final administration, the questionnaire was distributed among 296 English language students,
and then factor analysis was used to measure the construct validity and internal consistency of the items.
The validated questionnaire was distributed to 50 teachers and 50 students, before filling out the
questionnaire, the students were chosen from different levels of study in order to measure and take
account of the proficiency level of learners of English in analyzing the data. Then, one-way ANOVA was
performed to find out if there are any significant differences in beliefs of learners based on their language
proficiency.

After quantifying the questionnaires, an independent t-test analysis was performed on the scores obtained
from teachers and learners questionnaires to show whether there is a match or mismatch between the two
sets of belief systems. Subsequently, Pearson Correlation was conducted to conclude the strength of
correlation between teachers’ and students’ responses.

Descriptive Statistics of Data Analysis

The descriptive statistics of the data collected from teachers and learners of English will be presented.

Table 1: Descriptive statistics for English language proficiency test

N Minimum Maximum  Mean Std. deviation
Proficiency test 50 19.00 54.00 40.5400 11.65352
Valid N (list-wise) 50
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Proficiency levels of the learners were identified as 15 elementary, 17 upper-intermediate, and 18 lower
advanced through administrating language proficiency test.

Table 2: One- way ANOVA on scores obtained from the questionnaires based on language
proficiency test

Sum of squares DF Mean square F Sig.
Between Groups 59.651 2 29.825 891 A17
Within Groups 1572.429 47 33.456
Total 1632.080 49

As table 2 shows, the results of whether there are significant differences in their belifs based on their
proficiency level or not, there is no significant differences existed in the beliefs of the learners. F (2, 47) =
891, P <.05

Table 3: Correlation between teachers’ and students’ responses in terms of Caveats of a global
language

Items Pearson Correlation Sig. (two —tailed)
5 .10
6 .53
7 .26
13 .32
14 .38
15 .45

The trends in the analysis indicated (table 3) that there was a positive correlation between the beliefs held
by both teachers and students about the caveats of a global language.

Table 4: Correlation between students’ and teachers’ responses in terms of significance of English
as a global language

Items Pearson Correlation Sig. (two —tailed)
1 .60
2 .03
3 .20
4 .69
8 15
9 .38
10a 13
10b 42
10c 51
10d .32
16 .26

Likewise, the two belief systems were found to be correlated when the instruction of a global language
was the basis of comparison (table 5).
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Table 5: Correlation between teachers’ and students’ responses in terms of instruction of a global
language

Items Pearson Correlation Sig. (two —tailed)
12 51
17 .60
18 21
19a .16
19b 19
19c¢c A3
19d .34
19e 49

Since one of the aims of this study was to check a match/mismatch between the belief systems of teachers
and learners of English, an independent sample t-test analysis was performed on the scores resulting from
the quantification of the questionnaires of 50 teachers and 50 students.

Table 6. Independent sample t-test
95% confidence

t-test for equality of means Interval of the difference
F Sig. T DF Sig. -2 mean Std. lower upper
difference  error
Equal 838 .362 -1.310 98 .05  -3.78000 1.63653 -7.02765 -.53235
Variances
Equal -1.310 94.35 .05 -3.78000 1.63653 -7.02922 -.53078
Variances
Not assumed

According to data analysis, no significant difference was found regarding the teachers’ and students’
beliefs about English as a global language.

The study showed that Iranian teachers and learners of English language do not consider the spread of
English as a linguistic discrimination and neoimperialist project; they do not see English as belonging to
English speaking countries. These common beliefs, in theory, many provide a support for teaching
English as a lingua franca. However, since there is a tendency expressed by most of teachers and learners
towards teaching culture and using teaching materials from English speaking countries—which are
believed to be providers of perfect speaking, listening, and pronunciation materials--, in practice, teaching
standard English for instrumental purposes would be supported.

RESULTS AND DISCUSSION

The finding of the study suggests that there is a growing recognition of English as a global language
among teachers and learners of English in Iran. Almost all the respondents accepted the current status of
English as a global language, and they predicted that its rise will continue in the future. Furthermore, the
majority of the respondents thought of English as a means of gaining better employment and higher social
and educational status and as a requirement for adapting oneself with modern society. English was thus
considered important predominantly for instrumental reasons. This finding contradicts with one of the
characteristics of an international language, namely that it should serve for people to share with others
their ideas and cultures (MacKay 2002).
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The data analyses indicate that many respondents from both teachers and learners group expressed a
noticeable preference for materials from English — speaking countries, in particular for teaching reading
comprehension, writing, and grammar. Some also revealed that internationally produced materials are
more trusted than locally-produced instructional materials that are believed to be inaccurate and
incomplete. In addition, the internationally- published materials were also more available.

About using the students’ mother tongue in English language teaching, teachers and learners agreed that
the use of L1 had potential benefits. It was appropriate to use, and they generally felt that its use should be
kept to a minimum so that more opportunities be provided for the students to be exposed to English.
Some learners indicated that they may occasionally use L1 because they do not feel confident about their
command of English.

With regard to teaching culture, majority of respondents from teachers and students expressed the belief
that English language teaching should be accompanied by teaching of the culture of English speaking
countries. Moreover, many of the respondents found it useful to relate such cultural content to the
students’ culture. Some learners also expressed their opinion in favor of presenting topics cross-culturally,
i.e., from both Iranian and American or British perspective.

Teachers and students were asked their views about the dichotomy of native speaker versus non-native
speaker. Some teachers and learners thought that native speakers might be good models in terms of
speaking with the accurate pronunciation and accent. However, they believed that teaching skills and
educational background are of the most important qualification of a good teacher of English. In addition,
Iranian teachers were believed to be better familiar with Iranian learners’ needs and qualities, so they
would establish a much closer relationship with students of their own culture and language.

It seems interesting that a significant majority of teachers and learners denied the negative influence of
English on Persian language. Some respondents pointed to some positive effects of learning English from
their own view. They indicated that through learning and exposing to English, many new concepts that do
not exist in Persian would be introduced to our language. The same finding was observed about the
influence of English culture on Iranian’s. Some teachers and learners believed that learning some cultural
points really facilitates internalizing what is to be learned. Some respondents believed that Iranian culture
is so honorable and highly valued by Iranians that hardly seems to be negatively affected by foreigners’
culture. Some others indicated that Iranians’ loyalty to their traditional culture is one of the main factors is
a useful medium for supporting and introducing different aspects of Iranian culture and language. They
also maintained one cannot claim that English spread is linguistic discrimination and neo-imperialist
program since nowadays it belongs to any people who use different varieties of English around the world.
It can simply serve other culture and languages. Therefore, there is a great need to such a useful language.

Only small number of English teachers and learners warned against focusing too much on culture of
English speaking countries since they thought it would have implicit, long term negative effects.
Pedagogical Implications

It was found out that there is a tendency among teachers and students to favor the standard norms of
English. They preferred using internationally produced materials, gaining native like proficiency, and also
they considered teaching English culture as a requirement of better understanding and learning the
materials. Since there exists the idea of standard language among teachers and students, locally-produced
materials should be designed cautiously to satisfy the needs of students. Teaching culture is better to be
presented cross culturally. Therefore, there is a great need for Iranian teachers of English to have enough
knowledge of both Persian and English culture. Since Iranian teachers and students of English are aware
of the potential benefits of using mother tongue in classrooms and also literature has provided many
evidences in this regard, the English-only policy of some English teaching institutes should be
reconsidered.

Based on learner goals and contexts of language use which is mostly educational in Iran, a teacher
education project should aim to promote communicative language teaching among teachers and
consequently students based on global standard English.

© Copyright 2014 | Centre for Info Bio Technology (CIBTech) 261



Indian Journal of Fundamental and Applied Life Sciences ISSN: 2231-6345 (Online)
An Open Access, Online International Journal Available at http://www.cibtech.org/jls.htm
2014 Vol. 4 (1) January-March, pp.256-262/Valipour et al.

Research Article

REFERENCES

Agne KJ, Greenwood GE and Miller LD (1994). Relationships between teachers’ belief systems and
teachers’ effectiveness. Journal of Research and Development in Education 27(4) 141-152.
Brutt-Griffler J (2002). World English: A Study of Its Development (Clevedon: Multilingual Matters
Press).

Castelloti and Moore (2002). Social Representations of Languages and Teaching. Strasbourg: Council of
Europe.

Gremmo MJ (1993a). Former les apprenants a apprendre: Les lecons d’une expérience. Mélanges De
CRAPEL 22 9-32.

Halliday C (2003). Ownership of English in the outer circle: An alternative to the NS_NNS dichotomy.
TESOL Quarterly 37(4) 625-645.

Kachru BB and Nelson CL (2001). World Englishes. In: Analyzing English in a Global Context, edited
by E Burns and C Coffin (London: Routledge) 9-25.

Kalaja P and Barcelos AMF (2003 Eds,). Beliefs about SLA: New approaches. (Dordrecht: Kluwer
Academic Publisher).

McKay SL (No Date). Teaching English as an International Language (Oxford: Oxford University
Press).

Mokhtari A (2007). Language learning strategies and beliefs about language learning: Study of
university students of Persian in the United States. Unpublished doctoral dissertation, University of
Texas, Austin.

Murphy E (2000). Strangers in a strange land: Teachers’ beliefs about teaching and learning French as a
second or foreign language in online environments. Available: http://nald.ca/fulltext/stranger.htm
[Accessed 23 May 2008]

Phillipson R (1992). Linguistic Imperialism (Oxford: Oxford University Press).

Yang ND (1992). Second language learners’ beliefs about language learning and their use of learning
strategies: A study of college students of English in Taiwan. TESOL Quarterly 20(1) 47-66.

Yildirm R and Okan Z (2007). The question of global English language teaching: A Turkish
perspective. Asian EFL Journal 4(9) 54-66.

© Copyright 2014 | Centre for Info Bio Technology (CIBTech) 262



