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ABSTRACT 

The present study was implemented to investigate the impact of teaching verb collocation on improving 

Iranian EFL learners’ writing through explicit teaching. For this purpose one hundred upper-intermediate 

students of Ariana institute in Bandar-e Anzali were selected and reduced to forty by taking an OPT test. 

Then they were randomly divided and assigned into two groups, control and experimental groups. Both 

groups sat for pre-test of MELAB paper-based test to measure writing ability. The control group 

approached existing method and received no treatment while the experimental group received treatment 

based on explicit instruction of verb collocation. After eight weeks of training (sixteen sessions) both 

groups sat for post-test of MELAB paper-based test. At last the learners were assessed by the standards of 

the MELAB writing rating scale. The data of the study were analyzed through T-test. It was explored 

from the study that teaching verb collocation through explicit instruction does not have any effect on 

improving Iranian EFL students’ writing ability in upper-intermediate level. 
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INTRODUCTION 

Writing is the single most important sign system ever invented on our planet. Writing skill is critical for a 

variety of reasons and in different type of fields. For instance a good writing is a ticket to a better college 

grades, greater academic achievement and mastery upon them. College students required to write a 

variety of essays throughout the collegiate carrier. Colleges want to see that an applicant can write well, 

use language and grammar appropriately. Not only writing is an academic skill, but it is also an important 

skill that is connected to any career fields. 

Nearly all professions are required some forms of writing on their fields. For example; doctors and nurses 

write medical reports on patients, accountants and business managers create financial reports, engineers 

and software technicians write instructional papers and user manuals. Writing skill is particularly 

important to advertising copywriters.  

These professionals create magazine, newspaper, and Internet advertisements to convince readers to 

purchase a company's products or services.  

An advertisement's headline must grab the consumer's attention and get them to read the company's offer. 

A company's sales brochures and other advertising materials must also be written effectively. As stated by 

Miller (2000), it is quite clear that over the next decade or so American workers in most settings will 

probably write more than they have before.  

There is no doubt writing is an essential public relation skill. The report of the commission on Public 

Relations Education (1999) listed “informative and persuasive writing” among the skills necessary to 

enter the field.  

That is the reason why almost every worker in all business fields composes emails and other forms of 

written communication for customers, client, co-workers and companies as well. Related to all other 

academic activities, writing requires more basic instruction than perhaps any other but most people never 

consider the complexity and difficulty of the writing process.  

It is undeniably difficult for EFL learners to perform native-like writing. The writing skill is often 

perceived as the most difficult language skill since it requires a higher level of productive language 

control than other skills (Celce-Murcia & Olshtain, 2000). 
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Writing in EFL has been challenging practitioners for teachers and students at different levels of English 

learning. To come up with a written product, Iranian English language learners at different levels, 

especially at high intermediate levels, rely on their prior knowledge of words and grammatical structures 

overlooking the socio-cultural factors involved in creating a written text.  

One aspect of writing poses difficulties for EFL learners is the role of collocation. To enhance EFL 

learners’ writing competence, English teachers have been making significant efforts, spending a great 

deal of time devoting themselves to correcting students’ writing.  

According to Lewis (2001), “students with good ideas often lose marks because they do not know the 

four or five most important collocations of a key word that is central to what they are writing about”. 

Therefore, learners have to write lengthier script in so doing increase their likelihood or errors. 

It happens because the learner has failed to appreciate the value of the relationship between words. EFL 

learners do appear to experience difficulty in this area; hence, they often overuse some well-known 

phrases which show their limited collocational knowledge (Namvar, 2012).  According to Liu (2000) and 

Wang (2005), verb collocations were the most difficult for EFL learners rather than other types of 

collocation. 

This is not only the case for intermediate-level EFL learners but even for advanced-level learners. Great 

attention is paid to grammatical aspect, whereas the importance of collocation is overlooked. As a result, 

certain combinations of words may become awkward although they are grammatically accurate. Such 

erroneous combinations are called miss-collocations.  

According to Namvar (2012), learners have difficulty with lexical collocations in their writing. The 

results also indicated that learners are not aware of word combinations that they produced in their 

writings. 

Previous studies (Aghbar, 1990; Bahns & Eldaw, 1993; Farghal & Obiedat, 1995; Gitsaki, 1997; Hsu, 

2004; Lien, 2003; Liu, 1999) indicated that EFL learners made many collocational errors in their writing 

for lack of collocational competence in English. 

Many researchers discussed the relationship between collocations and the productive language, specially 

writing (Al-zahrani, 1998; Bazzaz & Samad, 2011; Farghal & Al-Hamly, 2007; Hsu, 2002; Zhang, 1993) 

which shows that collocations have great influence on writing quality.  

When learning a new word, it is important to learn it its frequent co-occurrence or word partner, which is 

called collocation. Learning a new word in isolation is not meaningful and easily causes problems for 

learners (Boonyasaquan, 2006). 

As Wouden (1997) notes, the term collocation itself either refers to the abstract relationship between 

words or the expression as a whole. Collocation is a universal linguistic phenomenon which words are 

always used together. It is no exaggeration to say that none of the natural languages are free of 

collocation. 

The specific aim of this research is to demonstrate the role of collocations in writing and how proper use 

of verb collocations affects the writing process. 

The current study is to investigate answer to the following questions:    

 Does teaching verb collocation through explicit instruction significantly helps EFL upper-

intermediate learners improve their writing skill? 

 Is there any progress in experiment group (teaching verb collocation explicitly) from pretest (is 

the mean difference significant)? 

Statement of the Problem 

Like all learning problems, a writing disability can be devastating to a child’s education and self-esteem 

and can dramatically limit what that child can achieve later in life. School requirements demand a high 

level of writing proficiency, and a child who struggles with an unrecognized writing disability will find it 

increasingly difficult to express his knowledge on many subjects, as the writing process itself will stand 

firmly in the way of learning.  

As writing tasks become more difficult, students must call on an increasingly wide range of skills to not 

only write legibly, logically, and in an organized way but also to invoke rules of grammar and syntax too.  
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This combination of requirements places writing as the most complex and difficult aspects of language. 

Many studies have shown that even high-level learners seem to experience problems in relation to using 

and developing L2 collocational knowledge (Arnaud & Savignon, 1997; Nesselhauf, 2005; Revier & 

Henriksen, 2006). 

Although it is generally accepted that collocations are both indispensable and at the same time 

problematic for foreign language learners and they therefore play a significant role in second language 

acquisition (SLA), especially for adult learners, learners’ difficulties with collocations have not been 

investigated in detail by EFL practitioners so far (Nesselhauf, 2003). 

Both the conventional approaches (such as Grammar Translation Method) and the modern approaches 

(such as Communicative Approach) to SLA have in different ways underplayed the role of collocations. 

Shei and Helen (2000) believed that collocations have been largely neglected by researchers, course 

designers and EFL practitioners. 

The majority of Iranian EFL learners have a good knowledge of English grammar and vocabulary; 

however, they seem to have serious problems with the production of collocational patterns. This 

inefficiency seems to be, to some extent, due to the lack of collocational knowledge among Iranian EFL 

students, and to a large extent, the inadequate emphasis given to collocational patterns in their textbooks, 

and the type of instructions they receive. Moreover, collocational patterns have not usually been a major 

focus of teaching and research in our country. 

The importance of prepositions and their collocational properties on the one hand for the non-native 

learners of English, and the problems that Iranian EFL students have with verb collocation on the other 

hand, highlight the significance of the present study.  

Furthermore, mastery over them and their collocational power can affect Iranian EFL learners' fluency as 

well as accuracy in writing. 

As researchers demonstrated EFL learners have difficulty using proper collocation in their writing. EFL 

learners who lack collocational competence sometimes make longer sentences because they do not know 

about the collocations, which express precisely their thoughts. Consequently their writing would have 

been collocationally weak and also less precise in compared with native writers of the English language 

whom are collocationally rich.  

Sadeghi (2010) claims that EFL learners tend to encode and decode language through their native 

language. However, this can cause learners to make collocational errors because of incorrect assumptions 

about word for word translation of equivalence from the first language (L1) to the second language (L2). 

For instance, such expressions as listed below have been found in EFL learners’ compositions in Nigeria: 

The situation whereby people vote for their rulers to rule them (democratic rule) 

Familiarity with typical collocations in English will make learners to appreciate the power of collocation, 

such as: 

They supposed to press the gear 

The neglect of collocation in ESL classes should be a concern for teachers and teaching instructional. 

Learner's lack of knowledge of collocation makes them to be prone to all sorts of collocation errors, 

which can be disruptive, particularly in writing. 

One of the efficient ways that encourages grammatical points in writing is teaching collocations through 

explicit teaching. Explicit teaching is an instructional strategy used by teachers to meet the needs of their 

students and engage them in unambiguous, clearly articulated teaching.  

Explicit process that involve the construction of explicit knowledge are conscious, deliberative process, 

they may either take place when learners are being taught the target items and rules by an instructor or 

when they consciously search and try to develop concepts and rules on their own. This kind of instruction 

refers to the application of learning strategies on the part of learner (Segler, 2001). Researches on 

collocation show more insistence on teaching collocations explicitly rather than implicitly (Nesselhauf, 

2003; Seesink, 2007; Stoitchkov, 2008; Willis & Willis, 1996; Ying & Hendricks, 2004). A course book 

can only serve as a guide to learning. It is not possible to handle the complex nature of acquiring 

collocations. Teachers could encourage learners' creativity through the use of explicit instruction.  
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Such aids to learning should not be presented as immutable, but rather as tentative tools which learners 

can test against further data; the technique can thus be seen to further creative and dynamic ends (Meara, 

1997).  

This research therefore suggests some practical ways which can be done help learners to minimize 

collocation errors in writing.   

The Statement of Research Question and Hypothesis  

This Study will Answer the following Question 

 RQ: Does Teaching verb collocation through explicit instruction significantly improve Iranian upper-

intermediate EFL learners’ writing skill. 

HO: Teaching verb collocation through explicit instruction does not significantly improve Iranian upper-

intermediate EFL learners’ writing skill. 

 

MATERIALS AND METHODS 

Methodology 

The participants of the study were selected homogenously according to the OPT test (Oxford Placement 

Test) administered to the population of one hundred learners. They were given four titles and supposed to 

write a short composition about one of them quite by their interest with maximum 150 words, in fifteen 

Minutes. The four titles for OPT writing composition are: 

 My Family. 

 Why I want to learn English. 

 A holiday I Enjoyed. 

 What I would do if I won five million euro. 

After they wrote the composition within 15 minutes, they paper were collected and forty learners, whose 

scores were one standard deviation below the mean, were chosen. The design of study would be quasi-

experimental design which was a pre-test and post-test design. 

Those who were selected randomly, divided into two groups, control and experimental groups. Both 

groups sat for pre-test of writing.  

MELAB paper-based test (The Michigan English Language Assessment Battery, evaluates advanced-

level English language competence of adult nonnative speakers of English) was taken as pre-test from 

these two groups before the treatment in order to measure the learners’ initial knowledge of collocation in 

the writing. The learners were given thirty minutes to write an essay from two given topics for the pre-

test: 

 An optimist is someone who sees the good side of things. A pessimist sees the bad side. Are you 

an optimist or a pessimist? Relate a personal experience that shows this. 

 In your opinion, are the benefits of space exploration really worth the enormous costs? Discuss. 

They were supposed to give reasons and examples to support the assertions in the essay, if they could not 

understand the topic they have had chance to ask the examiner to explain them. Most MELAB essays are 

one or two pages long (about 200-300 words). If any paper is very short (150 words or less), it will get a 

lower mark. 

Then the control group received no treatment, just common institutional writing skills focusing more on 

styles, structures, grammatical errors, strategies, capitalization, punctuation, planning, evaluating, 

revising, spelling, effectiveness and so forth, wrote different essays and tried to include techniques. 

However, the experimental group received treatment as explicit teaching of verb collocation.  

Collocation classified into two groups of lexical and grammatical collocations. Verb+adverb, Noun+verb, 

Verb+noun, Verb+noun/pronoun were among those essential materials of lexical collocation which taken 

into account in the research. The teacher used explicit rules of teaching for the experimental group in the 

classroom and learners were guided through the learning process with clear statements about the purpose 

of study. The teacher as the most important operator of this method familiarized learners with the 

materials that were going to be taught. He broke the overall objective of the lesson into smaller and easy 

following steps to learners.  
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Breaking materials into steps made them easier to work through and for learners to remember. Instructors 

then worked through the process again and again but this time with each learner practicing along with the 

instructor. 

During this step, it was crucial that instructor ask learners questions in order to check and assess their 

understanding of the material and clarify any confusion. Asking questions and checking always clarify the 

weak points of learners and the instructor used this as a tool for understanding which points the learners 

have problems. 

After the instructor asked them to work through the process on their own, he checked on each learner’s 

progress and corrected errors. At last, learners completed an assignment on their own, without assistance 

of the teacher.  

The act of practicing a task independently can actually act as a test of student knowledge because, the 

instructor and learners were not available to answer or confirm information; learners had to rely 

completely on their own knowledge. 

Both the experimental and control groups received instruction over eight weeks of training, two sessions 

in a week and each session took one hour and half working on paragraph development: A guide for 

students of English by Arnaudet & Barrett (1990), as their course textbook. 

For the post-test they were put into the test through MELAB paper-based test, following these two topics 

taken as standardized sample question from MELAB website: 

 International students often suffer from feelings of homesickness during their courses of study. 

What possible positive and negative impacts might this have on a student's academic performance?  

 In order to prepare an academic assignment, students can use resources in the library or utilize 

online media. Which one do you prefer? Please give reasons and explanations to support your point of 

view. 

The schematic representation of the design is as follows: 

C                    Control group 

X                    Experimental group      

T1                  pre-test 

T2                  post-test 

T1C               Control group pre-test 

T2C               Control group post-test 

T1X               Experimental pre-test 

T2X               Experimental post-test 

Subject 

One hundred Iranian language learners at upper-intermediate level at Ariana language Institute in Bandar-

e-Anzali take part as the primary participants of this study. Their age ranges from nineteen to twenty four. 

For the purpose of homogenizing the participants, they initially tested using the OPT. The number of the 

participants reduced to forty.  

These forty participants (homogenized in terms of both linguistic knowledge and language proficiency) 

were selected randomly for the main study, were used as the main participants of the study. 

Then they were divided into two groups, the control and the experimental groups. Both groups sat for 

pretest of writing.  

The purpose of test was to measure the learners’ initial knowledge of verb collocation in their writing. All 

the participants who gathered in this study were male and their ages ranged from nineteen to twenty four 

and their level of proficiency in English was upper-intermediate.  

Instrument 

OPT Test 

The materials of this research are divided into four parts.  

 1) Materials for proficiency test: an OPT is administered to one hundred learners.  

 2) Materials for pre-test and post-test: MELAB paper-based writing test  consisted of two sets of 

questions, one set of question which consisted of two questions and participants selected one of them by 
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their interest as pre-test and the second set of question which consisted of two questions and participants 

selected  one of them as post-test. 

3) Material for treatment: Learners explicitly worked on verb collocation by the teacher for eight weeks of 

training, two sessions in a week and each session took one hour and half working on "Paragraph 

Development: A Guide For Students Of English / Martin L. Arnaudet, Mary Ellen Barrett" as course 

textbook. 

4) Finally the data will be analyzed via "Pearson Correlation Coefficient" through SPSS software 

program. 

Pre-test Post-test 

One hundred Iranian language learners at upper-intermediate level at Ariana language Institute in Bandar-

e-Anzali take part as the primary participants of this study. Their age ranges from nineteen to twenty four. 

For the purpose of homogenizing the participants, they initially tested using the OPT.  

The number of the participants reduced to forty. These forty participants (homogenized in terms of both 

linguistic knowledge and language proficiency) were selected randomly for the main study, were used as 

the main participants of the study. 

Then they were divided into two groups, the control and the experimental groups. Both groups sat for 

pretest of writing. The purpose of test was to measure the learners’ initial knowledge of verb collocation 

in their writing. All the participants who gathered in this study were male and their ages ranged from 

nineteen to twenty four and their level of proficiency in English was upper-intermediate.  

Procedures 

The participants of the study will be selected homogenously according to OPT test from the population of 

one hundred Iranian language learners at upper-intermediate level ages from nineteen to twenty four years 

old at Ariana language institute in Bandar-e-Anzali. Then forty students among those who score one 

standard deviation below the mean were selected.  

The design of the study was quasi-experimental design which was a pre-test and a post-test design. After 

that they were divided in two groups quite randomly.  

They are experimental and control group. A pre-test of writing MELAB paper-based was administered 

between both groups.  

The students' score counted through the standards of The MELAB composition rating scale. Possible 

scores ranges were from 53 to 97 as it displayed in the following table:  

MELAB compositions are read independently by two trained raters. If the two raters do not agree within 

one band, a third rater reads the composition. The two closest scores are averaged for the final 

composition score. Compositions are graded on how clearly and effectively ideas are communicated as 

well as on the range and accuracy of grammatical structures and vocabulary. For each score level there is 

a description of writing at that level. 

The control group received no treatment while the experimental group received treatment as explicit 

teaching of verb collocation by the teacher. Both the experimental and the control groups received 

instruction over eight weeks of training, two sessions in a week and each session will take one hour and 

half working on Paragraph development: A guide for students of English by Arnaudet & Barrett (1990), 

as their course textbook. The data will be analyzed via "Pearson Correlation Coefficient" through SPSS 

software program. 

Data Analysis 

To choose homogenous subjects as a sample with respect to their general language proficiency, the 

standardized Oxford Placement test (OPT) was administered to 100 EFL students.  

The participants answered three segments including the grammar, vocabulary and reading comprehension 

parts of the test.  

The highest practicable score was 60 points. Based on OPT test direction 40 upper-intermediate students 

whose scored 41+ in grammar and vocabulary and 8+ in reading part of the test were selected as the main 

sample for the present study.  

The results of the OPT test for 100 students are presented in Table 4.1.  
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Table 3.1: The MELAB Composition Rating Scale 

 Topic Syntax Morphology Organization Vocabulary Spelling / 

Punctuation 

Errors 

97 Topic is richly and 

fully developed. 

Flexible use of a wide 

range of syntactic 

(sentence-level) 

structures. 

Accurate 

morphological 

(word forms) 

control. 

Organization is appropriate and 

effective, and there is excellent 

control of connection. 

There is a wide range of 

appropriately used 

vocabulary. 

Spelling and 

punctuation 

appear error 

free. 

 

93 Topic is fully and 

complexly 

developed. 

Flexible use of a wide 

range of syntactic 

structures. 

Morphological 

control is nearly 

always accurate. 

Organization is well controlled 

and appropriate to the material 

and the writing is well 

connected. 

Vocabulary is broad and 

appropriately used. 

Spelling and 

punctuation 

errors are 

not 

distracting. 

 

87 Topic is well 

developed, with 

acknowledgement of 

its complexity. 

Varied syntactic 

structures are used 

with some flexibility 

Good 

morphological 

control. 

Organization is controlled and 

generally appropriate to the 

material, and there are few 

problems with connection. 

Vocabulary is broad and 

usually used 

appropriately. 

Spelling and 

punctuation 

errors are 

not 

distracting. 

 

83 Topic is generally 

clearly and 

completely 

developed, with at 

least some 

acknowledgement of 

Both simple and 

complex syntactic 

structures are 

generally adequately 

used. 

There is 

adequate 

morphological 

control. 

Organization is controlled and 

shows some appropriacy to the 

material and connection is 

usually adequate. 

Vocabulary use shows 

some flexibility and is 

usually appropriate. 

Spelling and 

punctuation 

errors are 

sometimes 

distracting. 
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its complexity. 

 

77 Topic is developed 

clearly but not 

completely and 

without 

acknowledging its 

complexity. 

Both simple and 

complex syntactic 

structures are present; 

in some “77” essays 

these are cautiously 

and accurately used 

while in others there 

is more fluency and 

less accuracy. 

 

Morphological 

control is 

inconsistent. 

Organization is generally 

controlled, while connection is 

sometimes absent or 

unsuccessful. 

Vocabulary is adequate 

but may sometimes be 

inappropriately used. 

Spelling and 

punctuation 

errors are 

sometimes 

distracting. 

73 Topic development is 

present, although 

limited by 

incompleteness, lack 

of clarity, or lack of 

focus. The topic may 

be treated as though 

it has only one 

dimension, or only 

one point of view is 

possible. 

 

In some “73” essays, 

both simple and 

complex syntactic 

structures are present, 

but with many errors; 

others have accurate 

syntax but are very 

restricted in the range 

of language 

attempted. 

Morphological 

control is 

inconsistent. 

Organization is partially 

controlled, while connection is 

often absent or unsuccessful. 

Vocabulary is 

sometimes inadequate, 

and sometimes 

inappropriately used. 

Spelling and 

punctuation 

errors are 

sometimes 

distracting. 

67 Topic development is 

present but restricted 

and often incomplete 

or unclear. 

Simple syntactic 

structures dominate, 

with many errors; 

complex syntactic 

Lacks 

morphological 

control. 

Organization, when apparent, is 

poorly controlled, and little or 

no connection is apparent. 

Narrow and simple 

vocabulary usually 

approximates meaning 

but is often 

Spelling and 

punctuation 

errors are 

often 



Indian Journal of Fundamental and Applied Life Sciences ISSN: 2231– 6345 (Online) 

An Open Access, Online International Journal Available at www.cibtech.org/sp.ed/jls/2016/02/jls.htm 

2016 Vol. 6 (S2), pp. 399-412/Safarpour et al. 

Research Article 

© Copyright 2016 | Centre for Info Bio Technology (CIBTech)  407 

 

structures, if present, 

are not controlled. 

 

inappropriately used. distracting. 

63 Contains little sign of 

topic development. 

Simple syntactic 

structures are present, 

but with many errors. 

Lacks 

morphological 

control. 

There is little or no 

organization, and no connection 

apparent. 

Narrow and simple 

vocabulary inhibits 

communication. 

Spelling and 

punctuation 

errors often 

cause 

serious 

interference. 

 

57 Often extremely 

short; contains only 

fragmentary 

communication 

about the topic. 

There is little 

syntactic control. 

Little 

morphological 

control. 

No organization or connection 

are apparent. 

Vocabulary is highly 

restricted and 

inaccurately used. 

Spelling is 

often 

indecipherab

le and 

punctuation 

is missing or 

appears 

random. 

 

53 Extremely short, 

usually about 40 

words or less; 

communicates 

nothing and is often 

copied directly from 

the prompt. 

There is little sign of 

syntactic control. 

There is little 

sign of 

morphological 

control. 

No apparent organization or 

connection. 

Vocabulary is extremely 

restricted and 

repetitively used. 

Spelling is 

often 

indecipherab

le and 

punctuation 

is missing or 

appears 

random. 

Table 3.1 continued 
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Table 4.1: Statistics for the OPT Test 

Statistics 

OPT scores   

N Valid 100 

Missing 0 

Mean 41.9847 

Median 42.0000 

Mode 36.00 

Std. Deviation 10.79172 

Variance 116.461 

Skewness -.193 

Std. Error of Skewness .212 

Kurtosis -1.134 

Std. Error of Kurtosis .420 

Range 41.00 

Minimum 18.00 

Maximum 59.00 

Sum 5500.00 

 

Table 4.1 delineated the findings of group statistics for the OPT test scores that was administered to select 

homogeneous subjects who were at upper-intermediate level with regard to their foreign language 

proficiency. 

 

Table 4.2: Test of Normality 

VAR00004 Kolmogorov-Smirnova Shapiro-Wilk 

 Statistic df Sig. Statistic df Sig. 

Pre-Test 

Experimental 

.155 20 .200* .934 20 .185 

Experimental 

Group 

      

Post-Test 

Experimental 

.148 20 .200* .932 20 .170 

*. This is a lower bound of the true significance. 

a. Lilliefors Significance Correction 

 

The first step in analyzing data descriptively was to determine whether the existing variables, which are 

shown in the Table 4.2, are normal. It was first important to decide upon the group normality. As Figure 

4.1 shows, the following characteristics of the group. 

To certify that the data gathered were normal a Kolmogorov was computed. Considering significance 

level of the first group scores for the class who had a treatment the number was obtained sig = 0.200 >   

0.05which is larger than 0.05 and proves the normality of our data. 

It was important to analyze the scores of the experimental and control groups descriptively regarding the 

mean scores as well as the standard deviation of the scores. The following tables delineated descriptive 

statistics of the both groups. 

 

Table 4.3: Descriptive Statistics for the Groups on the Pretest 

 Groups N Mean Std. Deviation 

 Experimental    20 71.02 13.34  

Control   20 70.2 15.666 
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The Table 4.3 shows the scores of the groups on their pre-test performance. As it is seen, the experimental 

group consisted of twenty participants. The mean of the scores equaled 71.02 while the standard deviation 

of scores was computed as 13.34.  

Comparing to the mean score of the control group which equaled 70.2, there was no significant difference 

in terms of the groups mean score on the pretest performance. However, the standard deviation of the 

scores of control group was 15.666. This could imply that the scores of the control group were more 

scattered and had less consistency than those of the experimental groups. 

 

Table 4.4: Descriptive Statistics for the Groups on the Posttest 

Groups  N          Mean Std. Deviation 

 Experimental 20 73.8 13.181 

Control   20 68.35 15.885 

 

The Table 4.4 illustrated the means and standard deviation of the scores on the posttest performance for 

both groups of the study. The experimental group scores mean was 73.8 which were slightly improved 

after the treatment while the mean score of the control group equaled 68.35 which did not indicate any 

improvement in terms of their posttest performance. Regarding the standard deviation of scores, the 

experimental group scores showed more consistency with the calculated SD of 13.181.  

On the other hand, the control group scores had a standard deviation of 15.885 which indicated that the 

scores were less homogenized. Generally speaking, the experimental group performed more 

homogenously in both pretest and posttest performance. In order to have a clearer picture of the 

experimental group performance a box plot was devised which gives a visual demonstration of their 

performance. 

 

 
Figure 4.1: The Box Plot for the Experimental Group Pre-Test and Post-Test 

 

This is the box plot for the scores of the experimental group on the pre-test and post-test. The scores of 

the participants are presented on the vertical axe and the tests are depicted on the horizontal axe. The 

participants scored with a highest of 97 on the posttest. The lowest score on the posttest was 56. The 

median of scores was 73. The median of the scores in the pre-test equaled the same number 73. 
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Comparing the pretest posttest scores descriptively, there is roughly any significance difference among 

the group performances from pretest to posttest considering the fact that they received treatment of verb 

collocation. 

This study aimed to compare the group performances based on the treatment received by the experimental 

group among upper-intermediate EFL learners in terms of their writing ability. Since descriptive statistics 

cannot provide a profound analysis of the variables inferential analysis was run. For obtaining 

information based on inferential analysis t-test was administered to compare the performance of the two 

groups in the posttest administration. 

 

Table 4.5: T- Test for the experimental and control groups’ post-tests 

 

Levene’s Test fort-test for Equality of Means 

Equality of Variances 

 

F Sig.t df Sig. Mean Std.Error  95%Confidence 

(2-tailed)  Difference Difference Interval of 

                                                                                                                                          The Difference 

 

 Lower Upper 

Equal 2.413 .129 -1.18138 .245 -5.450 4.616-14.7943.894 

Variances 

Assumed 

 

Equal  -1.181 36.750.245 -5.450          4.616    -14.8043.904 

variances 

not assumed 

 

The posttest results in the two groups were compared through independent sample t-test statistical 

procedure. Then, the collected data were tabulated to be analyzed using SPSS (Statistical Package for 

Social Sciences) version 21. The first part of the Table 4.5 shows the Levene’s test which is used to 

determine the equality of the variances. Accordingly, the significance level came to .129 which is larger 

than 0.05. This confirms the equality of the variances. The mean difference equaled -5.450. The t-test 

section of the Table 4.5 shows that the significance level equaled .245. Since this amount is larger than 

the critical value (0.05) the null hypothesis of the study is confirmed. According to the procedures run, the 

hypothesis of the study fails to be rejected and the data is summarized as follows: 

Sig = 0.245 < 0.05 = α 

Teaching verb collocation through explicit instruction does not significantly improve Iranian upper-

intermediate EFL learners’ writing skill.  

According to the data gathered from both descriptive and inferential data analyses, the hypothesis of study 

was confirmed which hold that explicit teaching of verb colocation  the has no effect on the writing ability 

of  Iranian EFL learners since the mean scores of the experimental groups were not very different from 

those of the control group. The participants in the experimental group did not show a statistically 

significant improvement after the treatment in their posttest. The level of significance for the posttests 

was computed as 0.245 which is larger than the critical value and this proves the null hypothesis of the 

study. 

Regarding descriptive statistics also there was not significance difference in the experimental and control 

group performance since the mean scores of the experimental group equaled 73.8 while the same scores 

of the control group was computed as 68.35. According to the data gathered descriptively and 

inferentially, there was no meaningful relationship between the variable of verb collocation teaching and 

the dependent variable of writing ability in this population. 
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RESULTS AND DISCUSSION 

The results show that most of the Iranian EFL learners have lack of collocational knowledge and they 

have several problems in productive level of language (in this case using verb collocations in witting), 

due to insufficient language competence.  And according to the findings, The EFL learners' problems can 

be classified under the following headings:  

 Lack of collocational knowledge  

 Insufficient language competence  

 Inability in productive level of language 

The present study refers to the needs of collocations for the Iranian EFL learners and finds out that 

students are weak in using collocation in their writing ability. It is important for language teachers to 

enhance the learners’ consciousness and awareness about the importance of collocations in EFL/ESL 

teaching process. 

Previous studies have also proved that the teachers and teaching methods are mostly responsible for the 

students’ poor proficiency in collocations. According to Nesselhauf (2005), a direct and simple way to do 

so is to teach them explicitly, and he suggested the conscious-raising activities about the word 

combinations as chunks, but the descriptive statistics presented earlier revealed that the mean and the 

maximum score of the explicit group that received explicit method of teaching collocations were a little 

bit higher than the control group. 

Thus, this study claims that teachers may introduce some common collocations associated with the new 

vocabulary to the learners and collocations should be taught systematically and according to the degree of 

difficulty. It should be taught from the least to the most difficult and learning in context or isolation 

cannot affect learning verb collocation and based on results coming from the participants' performance in 

the both groups, the null hypotheses of the study: “teaching verb collocation through explicit instruction 

does not significantly improve Iranian upper-intermediate EFL learners’ writing skill” failed to be 

rejected. 

These findings present that teaching verb collocation explicitly does not improve and promote the Iranian 

EFL learners in using collocations in writing effectively. Learners should be trained to use their existing 

lexicon to generate more collocations as learners who are “collocationally competent will also be far more 

communicatively competent” (Hill, 2000). 

To sum up the following points can be mentioned as the final results of this experimental study;  

 Teaching collocations is the major endeavor to reach proficiency in writing.  

 Since communication is the main aim behind writing, the underlying meaning is more important 

than the surface structure. Consequently, lexical structures are not much emphasized except word 

combinations especially collocations that have an influence on the meaning. Thus, learners are 

encouraged to use collocations even if they write them incorrectly provided that this does not change its 

meaning. 

 Testing collocations in composition or essay imply testing language generally and writing 

specially. 

 Collocations should be taught from the least to most difficult and teaching through explicitly or 

implicitly is not the main reason for learning verb collocation and just helps noticing and consciousness-

raising. 

 A Lexical dictionary is very useful to store collocations. 

 Activities that enhance students’ knowledge and use of collocations are required.  

Hypothesis Analysis:  

As  mentioned  earlier,  there  was  a  noticeable  improvement  in  the  performance  of  participants  in  

the experimental group, who went under the treatment. As a result, the null hypothesis that explicit 

teaching of verb has an impact on Iranian upper-intermediate EFL learners’ writing skill was rejected.       

Conclusion 

Teaching materials separately and out of texts or following a contextualized and explicit method in 

teaching collocations does not have any different or effective result on their writing and learners should 
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have sufficient language competence for collocation to learn them from the easiest to the most difficult 

items. Teachers just can increase the students' awareness about the collocations and their structures 

through explicit method. 

It must be kept in mind that writing skill is a productive ability and requires a great level of language 

competence. Through language competence and the employed method in the classroom, the EFL learners 

are able to get autonomous and come to the productive level. 
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