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ABSTRACT 

The purpose of this research is to study the relationship between personality traits and teachers’ loyalty to 

intended curriculum. This research is applied in terms of objective, and its data collection is descriptive 
and correlational. Its population includes all the teachers of high schools in the region 2 of Tehran City 

who are involved in teaching in the academic year 2014-2015. To estimate the sample size, we used 

Cochran's sample size formula, 384 people have been selected as sample. In this paper, NEO personality 
inventory and questionnaire of loyalty to intended curriculum were used for the data collection. 

Moreover, by multiple regression testing, structural equation modeling, one-sample t-test, and 

independent t-test we analyzed the data obtained. The results of the statistical analysis indicate that there 

is a significant relationship between personality traits and loyalty to intended curriculum. However, the 
results suggest among the five dimensions of personality, only two variables, conscientiousness and 

agreeableness, could predict loyalty to intended curriculum. The fitness of explanatory model 

demonstrates that these two variables are very important regarding personality traits. 
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INTRODUCTION 

The five-factor model has been studied in many areas of industrial and organizational psychology, 

particularly in relation to loyalty, commitment and finally employee performance. Curriculum is the most 

important constituent elements of the education system, and it is one the main tools to achieve the overall 
mission and goals of education and training (Aoki, 2005).  

Eisner (1994) believes curriculum is a set of predefined events that are intended to achieve the learning 

outcomes for one or more than one student. This is a focused program and in a system under such an 
approach, experts develop a curriculum (official/intended) and they notify training centers of it so they 

could apply it, and one who presents the curriculum, should do it correctly. 

On the other hand, in order to determine the value of the mentioned curriculums, assessment, that is a part 

of educational process, is being used (Posner, 1995). Therefore, the training programs and courses 
provided will be tested and reformed. In fact, an assessment could provide some information that could 

improve training efforts (Wolf, 1984).  

A research called “Harmony and disharmony in the classroom”, implied these disharmonies and it 
suggested there is a difference between what is intended and what is implemented. Cuban also believes 

there is a gap between thoughts on education and what is actually being taught in classroom. Khakbaz and 

Mousavi (2009) indicated that although a certain curriculum and topics have been adopted in the course 
of MS, most of the times universities do not act based on them.  

Lack of coordination between the intended program, action, and teachers’ loyalty to them is due to 

different factors. These factors do not allow the intended curriculum to be implemented, and as a result, 

its educational purposes will not properly achieved by learners.  
Some main factors regarding this matter such as the teacher’s culture, attitude and teaching manner 

(Ahmadi 2001), or teachers’ knowledge is not in coordination with subjects taught, work history, and 

degree (Khakbaz and Mousavi, 2009) have been proposed. Chang and Li (2006) believe personality traits 
influence individuals’ beliefs in the organization's goals and values, and their efforts to achieve these 

objectives. This shows how far teachers’ personality traits would be considered a fundamental criterion of 

intended curriculums. 
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MATERIALS AND METHODS 

Methodology 

Methodology of the present research is underlying correlation. Its population includes all the teachers of 
high schools in the region 2 of Tehran who are involved in teaching in the academic year 2014-2015. In 

this research, simple random sampling is used for sampling. To estimate the sample size, Cochran's 

sample size formula is being used. Since the population size is unknown, we used the following formula 
to estimate the sample size. We considered error rate (d) equal to 0.05, as a result the sample size is 384 

people. In this research, to study the five big personality traits, we employed NEO five-factor Personality 

Inventory (Costa and McCray, 1989). This questionnaire is the short version of revised questionnaire of 

the five big personality traits, it has 60 items that have been developed based on Likert scale, and it 
measures five big factors of personality (extraversion, agreeableness, conscientiousness, neuroticism, and 

openness to experience). In the current research, we determined the scale reliability coefficients of the 

questionnaire by Cronbach's alpha in the range of 0.64-0.73. The researcher designed the questionnaire of 
loyalty to intended curriculum after preliminary studies and initial reviews, afterwards, its validity and 

reliability have been investigated. At first, some questions were designed based on available resources 

and theoretical foundations, then, professors determined their face validity. The data was collected in a 
preliminary study (an initial pilot), and using exploratory and confirmatory factor analysis, its construct 

validity was measured. To determine the reliability of the questionnaire in this study, split-half method 

and internal consistency method were used. Therefore, respectively, Spearman-Brown coefficient and 

Cronbach’s alpha were used, finally, the numbers achieved are 0.84 and 0.88 and they have adequate 
validity. 

 

RESULTS AND DISCUSSION 

Results 

The number of subjects in this study is 384. The average age of the teachers is 38.93 and it varies from 27 

years to 51 years, 36 and 40 are ages with the highest frequency. Among these people, 196 of them are 

women (51.4%) and 185 of them are men (48.6%). Regarding marital status, according to the results, 
most of them are married (90.8%) and only 9.2% of them are single. Moreover, the results suggest that 

most of these people (80.04%) have bachelor's degree or higher. 

 

Table 1: Mean, standard deviation, the minimum and maximum scores of personality traits and 

loyalty to intended curriculum 

 Mean  Standard 

deviation 

Minimum  Maximum  

Conscientiousness 214/38 612/8 17 84 

Agreeableness 464/43 050/7 18 60 

Neuroticism 216/32 506/5 18 48 
Extraversion 818/39 169/5 26 54 

Openness to experience 281/39 237/5 19 55 

Loyalty to intended curriculum 562/103 551/15 56 150 

 

Table 2: Multiple correlation coefficient (regression coefficient) to predict loyalty to intended 

curriculum 

 R R
2 

Revised R
2 

Estimation error 

Model  531/0  281/0  272/0  270/13  

 

As you can see, R
2
 in the mentioned analysis is 0.27 and it shows 27% of the changes in loyalty to 

intended curriculum are related to predictor variables. Since the significance level in this table is less than 

the significance level of the dependent variable (that is 0.001), we could admit that the predictor variables 
influence the dependent variable statistically. Since the regression coefficient is significant, we could 
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separately specify the importance and significance of each of the predictor variables (independent 

variables) in determining the dependent variable. 

 

Table 3: Standardized and non-standardized regression coefficients 

 

 Non-standardized coefficients  Standardized 

coefficients  

T 

S
ig

n
if

ic
a

n

ce
 l

ev
el

  

Variable  B Standard 

error 

Beta 

(Constant) 445/81  305/11   204/7  000/0  
Conscientiousness 627/0  090/0  347/0  967/6  000/0  

Agreeableness 591/0  120/0  268/0  918/4  000/0  

Neuroticism 276/0-  154/0  098/0-  793/1-  074/0  

Extraversion 269/0-  146/0  089/0-  840/1  067/0  
Openness to 

experience 

202/0-  141/0  068/0-  427/1-  154/0  

 
According to the table 3 and the significance level, only conscientiousness variable and agreeableness 

variable could predict loyalty to intended curriculum. Regarding the beta coefficient, we could say a 

change in conscientiousness will change the standard deviation of loyalty to intend curriculum up to 0.34 

and a change in agreeableness will change the standard deviation of loyalty up to 0.26. Based on the 
above table and significant predictor variables, regression equation is as follows: 

Model: loyalty to intended curriculum = 81.445 + (conscientiousness × 0.627) + (agreeableness × 

0.591) 
In the above equation, 81.445 is constant value, 0.627 is coefficient of conscientiousness and 0.591 is 

coefficient of agreeableness in column B. The positive sign before these coefficients indicates there is a 

positive relationship between these variables and loyalty to intended curriculum. In general, the results 
suggest that conscientiousness and agreeableness predict loyalty to intended curriculum positively. In 

such a way that with an increase in individuals’ scores in these two personality traits, loyalty to intended 

curriculum will increase as well. 

 

 
Diagram 1: T computed for three personality traits, neuroticism (N), extraversion (B), and 

openness to experience (O) 
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As is clear from diagram 1, T computed for three personality traits that are neuroticism (N), extraversion 

(B), and openness to experience (O), is less than absolute value (1.96). It means these three factors do not 

affect loyalty to intended curriculum. Therefore, it is necessary to design the model in another way. In 
fact, the three mentioned paths in the model were not significant and they should be removed. In the final 

model, the three mentioned factors are removed; afterwards, fitting indicators are studied. Its results are as 

the model below. The first figure is related to t-value and the second diagram is related to the impact 
coefficients of the variables in the final model. After forming the fitting indicators, in order to decide on 

the fitness level, the final model is offered. 

 

 
Diagram 2: Impact coefficients of the variables in the final model 

 

Table 4: Fitting indicators related to the final model explain intended curriculum based on 

personality traits 
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In this part, some fitting indicators such as the Root Mean Square Error of Approximation (RMSEA), 

Standardized Root Mean Square Residual (SRMR), and Non-Normed Fit Index (NNFI), Comparative Fit 

Index (CFI), the Kerry Mental Fit Index (IFI), the Normed Fit Index (NFI), the Goodness of Fit Index 
(GFI), and the Adjusted Goodness of Fit Index (AGFI) will be used. The results suggest that RMSEA < 

0.08 and SRMR < 0.08, therefore, the model fitting is desired. Moreover, the other indices such as (NNF, 

NFI, NNFI, CFI, and IFI) are more than 0.9, it also means the model fitting is acceptable. Therefore, we 
could conclude that two personality traits, conscientiousness (C) and agreeableness (A), are very 

important in explaining loyalty to intended curriculum. 
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Discussion and Conclusion 

In this research, in order to predict loyalty to intended curriculum, we used regression analysis. According 

to the results, conscientiousness and agreeableness variables could predict loyalty to intended curriculum. 
Model fitting also indicated that the two mentioned variables are very important as personality traits. 

Somehow, these results are consonant with a lot studies such as researches of Joffres and Haughey 

(2001), Witt and Burik (2002), Zichar (2006), Greenberg and Baron (1993), and Parvin (2008). 
Commitment and loyalty to intended curriculum are themselves two factors that are axes of performance 

in relation to educational jobs. Therefore it is quite obvious that teachers’ personality traits are related to 

their loyalty. In the support of this argument, Witt (2000) believes personality traits could predict 

individuals’ behavior in an organization. The way a person acts in his unique organization, is related to 
his personality traits (Ownez, 2001). 

Anglish et al., (2009) achieved the same results in their study. These researchers analyzed the relationship 

between personality factors and performance, they did different researches and concluded among 
personality traits, agreeableness and conscientiousness have a positive relationship with job performance 

(Quoting from Heydarian, 2009). Greenberg and Baron (1993) studied the dimensions of personality traits 

and job performance and they concluded conscientiousness, extraversion and neuroticism could be 
considered valid criteria for predicting job performance level in all occupational standards. However, it is 

assumed that agreeableness is one of those indices that would predict job performance only when 

interpersonal factors are involved. On the other hand, loyalty to intended curriculum somehow can be 

considered a kind of organizational commitment. In fact, a teacher acts based on legislation and 
guidelines and what the organization has communicated to him, and he will stay loyal to them. Hence, 

loyalty to intended curriculum is corresponding to education goals and it is a manifestation of the 

teachers’ commitment to their organization. Those studies that are on the relationship between personality 
traits and organizational commitment, could explain the relationship between personality traits and 

loyalty to intended curriculum perfectly. One of these studies is the research of Joffres and Haughey 

(2001), in a qualitative study; they demonstrated the impact of personality factors on decline of 

organizational commitment of elementary teachers in Canada. According to the results of Witt and 
Barrick (2002), people who had high score in the conscientiousness and agreeableness scale, had 

demonstrated high organizational commitment. Ordahim, Wonk and Zichar (2006) suggested that 

extraversion has a significant relationship with affective commitment, continued commitment, and 
normative commitment. There is a relationship among neuroticism, conscientiousness, openness to 

experience, and continued commitment. Finally, there is a significant relationship between agreeableness 

and normative commitment. In domestic studies, we could say teachers’ loyalty to intended curriculum 
comes from their attitudes. According to this definition, we could understand the concept of teacher’s 

loyalty to intended curriculum as an attitude. We would be able to understand the peak of this conclusion, 

when we define this attitude as positive or negative evaluations, emotional feelings, or agreement or 

disagreement to an issue (Kerachefield 1999). On the other hand, it is accepted that personality traits 
influence individuals’ general attitudes. This conclusion has been mentioned in several studies, and now 

the impact of personality on individuals’ general attitudes has become an obvious and undeniable matter. 

(For example: Berit et al., 2011; Tonk, 2008; Estanko, 2011) Since an individual’s personality affects his 
or her general attitudes, we could conclude that individuals’ personality is one of the most important 

factors affecting people's attitudes, and it has a relationship with teachers’ loyalty to intended curriculum. 

According to this research, only two factors would predict an individual’s loyalty. Conscientiousness 
variable is one of the most important personality traits and it could predict loyalty to intended curriculum. 

This effect is imaginable due to the nature of this personality component. In fact, if someone is 

conscientious, that person strives to stay loyal to programs and guidelines, i.e. nothing else is expected 

from him. When someone is conscientious, he is able to control impulses in a way that society considers 
it desirable, facilitate task-oriented and goal-oriented behavior, think before act, delay demand 

satisfaction, respect rules and norms, and organize and prioritize tasks (Bavik and Hunt, 1998; Quoting 

from Haghshenasi, 2006). 
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Another component that would predict loyalty to intended curriculum is agreeableness aspect of 

personality. Such people have a positive attitude towards the environment. They have an adaptable and 

adjustable relationship with their organization; in fact, by virtue of these features employees will have a 
sense of emotional and intellectual conformity and harmony to the values and aspirations of their 

organization. An agreeable people, could put up with his working environment. They want to achieve and 

maintain a positive relationship with their working environment (Dawis & Lofqist, 1984). Therefore we 
could say an agreeable staff is more loyal to intended curriculum, because they have been notified of 

these curriculums in tune with the organization’s objectives. 

Finally, employees’ loyalty and commitment are one of the most fundamental and important issues those 

managers and administrators of organizations are trying to increase them. That is why researchers have 
become more interested in understanding employees’ commitment and loyalty, and many of them are 

involved in analyzing this issue. In education, loyalty to intended curriculum is also in tune with the goals 

of this organization, and doubtlessly, its results have potential and serious impacts on the organization 
performance. There are several factors that are involved in the increase in employees’ job performance 

and their adherence to their organization. If we pay attention to these factors, they would not only 

improve the employees' performance, but also influence other matters related to the organization, quality, 
and productivity. In theoretical and empirical literature, it has been accepted that just having the skills to 

work is not enough. The results of this study also confirm all the recent results and demonstrate the 

importance and place of personality traits in teachers’ loyalty and commitment.  

By considering individuals’ personality traits in workplace and even when they are being hired, we could 
prevent many problems that may bother the staff later and somehow affect their job performance. 

Therefore, according to the previous and current results, an organization should pay more attention to 

individuals’ personality traits and provide an environment in such a way they could feel more 
commitment to the organization, as a result, their performance will be improved and the organization’s 

productivity will be increased. Finally, futures studies on other samples such as experts of education and 

training, and on other parts of the country, especially for all the Iranian races as well as minorities, are 

recommended. Moreover, in this context, it is suggested that in future studies the sample is matched by 
confounding variables and its results will be compared to the results of this research. We recommend you 

to consider other individual characteristics as well as intermediate variables to achieve a comprehensive 

model. The impact of loyalty to intended curriculum on other organizational variables such as reaching 
organizational performance and goals should be taken into account. This would provide a stronger 

evidence regarding the current explanations. 
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